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Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium funding to help improve the attainment 
of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name St Peter’s Church of 
England Aided School 

Number of pupils in school  1298 

Proportion (%) of pupil premium eligible pupils 16% 

Academic year/years that our current pupil premium strategy 
plan covers 

2022/2023 

2023/2024 

2024/2025 

Date this statement was published December 2022 

Date on which it will be reviewed October 2023 

Statement authorised by Phil Randall 

Pupil premium lead  Phil Randall (pending  

 appointment) 

Governor / Trustee lead Pending appointment 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 

AFC £36,150 

SC £8,000 

PP £189, 120 

£233, 270 

Recovery premium funding allocation this academic year £57, 132 

Pupil premium funding carried forward from previous years (enter 
£0 if not applicable) 

£nil 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£290, 402 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St Peter’s Church of England Aided School, we invest in knowing our students well to understand 

student need, so we can make the difference to attainment, progress, and life chances. We believe 

through our principals of HOPE, inspired by educational research and the Christian understanding of 

hope, we can enable all to live life to the full and become the best well-rounded characters they can. 

Our Pupil Premium Provision is founded by evidence-based research, including the EEF and recognised 

literature.  

The strategy plan is based on the following principals: 

• We embed the school’s vision of ‘Life to the full for everyone’ 

• We are an evidence-based school; strategy is based on research, data and the changing cohort 

priorities 

• Our primary approach to addressing disadvantage is through a strong focus on high quality 

teaching, supported by targeted academic intervention 

• The development of literacy, especially where reading is below chronological age, is essential so 

that students can access the wider curriculum 

• High quality pastoral support is targeted to meet the wider needs of students 

• The use of robust monitoring systems, focused on outcomes, identify needs and barriers, and 

effectively inform interventions 

• Pupil Premium funding is leveraged to benefit as many students as possible, including non-PP 

students 

 

The intent of our pupil premium strategy is to make a positive difference for all disadvantaged students 

within our school to ensure that they have a greater chance of success in life and to act as a 

springboard for social mobility.  The strategy and curricular offer for pupil premium students looks at 

the student’s individual needs and aims to provide equitable opportunities, experiences, support and 

aspirations in order to achieve Life to the full for everyone. 

To achieve our objectives, we are implementing a tiered approach, focused on:  

• high quality teaching 

• academic targeted support 

• Wider strategies 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Underachievement 

Historical underachievement of disadvantaged students at St Peter’s  

Evidenced, for example, through the gap in P8 and A8 measures at GCSE. 

2 Attendance  

The attendance gap for our pupil premium students is 5.8% and attendance has a 
tendency to worsen as the academic year progresses. 

3 Relationships and Behaviour for Learning 

Higher incidence of disadvantaged students receiving Fixed Term Exclusions or being 
removed from lessons due to their behaviour. 

4 Accessing Cultural Capital/Wider Enrichment 

We wish to encourage greater participation of disadvantaged students due to the 
associated wider benefits such as increased well-being, improved attendance and 
more positive attitudes to school. 

5 Parental Engagement 

Traditionally attendance to Parents’ Evening by Disadvantaged parents has been 
lower than their non-Disadvantaged peers. 

6 Literacy 

The average reading ages of Disadvantaged students on entry to the school is lower 
than their non-Disadvantaged peers, which may be a barrier to accessing elements of 
the curriculum  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve progress of disadvantaged students. The progress made by disadvantaged students as 
measured by the Progress 8 score (P8) is at least 
equal to the progress made by disadvantaged 
students nationally (-0.45 in 2019). 

To close the Disadvantaged/Non-
Disadvantaged attendance gap. 

By July 2024, the attendance of disadvantaged        
students improves significantly, to be in line with na-
tional expectations (94% +) 

Improve Relationships and Behaviour for 
Learning through relational and restorative 
practice approaches. 

By July 2024, relationships are strong and 
attendance in lessons is improved; standards of 
behaviour are high, resulting in improved 
participation and engagement, with a significant and 
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secure reduction in the time out of lessons, i.e., 
reduced FTEs and Parking referrals. 

Disadvantaged students have greater access 
to and engage in Cultural Capital and Wider 
Enrichment Opportunities. 

 

By July 2024, participation rates and levels of 
engagement of Disadvantaged students in wider 
enrichment opportunities has increased. 

Increase Disadvantaged student’s parents’ 
engagement with school 

Increased attendance to parents’ evenings and other 
events in school; early intervention through 
communication with parents/carers regarding 
regular school attendance; collaborating and 
working in partnership so responsive interventions 
target causes for individual pupils 

Improve reading fluency and comprehension 
deficit 

Diagnostic analysis and attainment will show 
improved fluency and reading comprehension from 
students’ starting points; observation will show that 
students are supported to access texts through 
active reading approaches throughout the 
curriculum 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £85,517 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Recruitment: Engagement of Lead 
Practitioner to implement Reading 
and Vocabulary strategy across the 
school 

Engagement of an Associate Senior 
Leader to enhance strategic 
leadership of Pupil Premium 
provision, to ensure 
implementation planning improves 
student outcomes 

https://educationendowmentfoundation.org.uk/
support-for-schools/school-planning-support 

 

1, 2, 3, 4, 5, 6 

High Quality Teaching is focused on 
specific evidence-based strategies: 
 

• ‘Five-a-Day’ high Quality 
Teaching Strategies to meet the 
specific needs of disadvantaged 
students with SEND 

High quality teaching at universal provision is the 
priority lever for improving student attainment, 
including for disadvantaged students.  

 

Investment in improving teachers’ knowledge and 
pedagogical repertoire: e.g. Sherrington (2019) 

1, 2, 3 

https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support
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• Rosenshine’s Principles of 
Instruction 

suggests that selected methodologies are most 
effective at improving student outcomes.  This is 
further supported by the EEF Tool Kit (2021) and 
the Great Teaching Toolkit (Evidence based 
Review) 

https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-toolkit 

 

https://educationendowmentfoundation.org.uk/e
ducation-evidence/evidence-reviews/cognitive-
science-approaches-in-the-classroom 

 

https://www.greatteaching.com/ 

 

Professional Development focused 
on evidence-based approaches 
delivered via Instructional 
Coaching and Learning Hubs. For 
example: 

• Teaching walkthrus 

• Reading & Vocabulary 

• Graduated Response 

• Relational and Restorative 
Practice 

https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/effective-
professional-development 

 

https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-toolkit 

 

Use of the ‘graduated response’ toolkit as a way 
of meeting needs through effective 
implementation of support: 

https://www.devon.gov.uk/support-schools-
settings/send/devon-graduated-response/ 

 

Investment in developing our understanding of 
best evidence informed teaching strategies and 
ensuring shared understanding: 

https://www.walkthrus.co.uk/ 

 

 

1, 3, 6 

Improve essential skills in literacy 
to support access to the school 
curriculum: 

Develop Reading Fluency by using 
echo-reading in classrooms across 
the school.   

Develop Active Reading strategies 
to increase practice of core 
comprehension skills: using 
context, questioning, inferring, 
predicting, summarising. 

Increased frequency of direct 
vocabulary instruction across the 
curriculum. 

Readingwise platform: a targeted, 
responsive online programme for 

HGFL recent and ongoing research into how to 

improve comprehension through increased 

Reading Fluency and better prosody. 

https://www.hertsforlearning.co.uk/teaching-and-

learning/research-projects/english-research-

projects/ks2-reading-fluency-project 

EEF Reading Recommendations: 

Oxford University Press, Closing the Word Gap 

report, 2018 

Creating Robust Vocabulary: 

Frequently Asked Questions and Extended 

Examples 

Beck, McKeown, & Kucan 

1, 3, 5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/cognitive-science-approaches-in-the-classroom
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/cognitive-science-approaches-in-the-classroom
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/cognitive-science-approaches-in-the-classroom
https://www.greatteaching.com/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://www.devon.gov.uk/support-schools-settings/send/devon-graduated-response/
https://www.devon.gov.uk/support-schools-settings/send/devon-graduated-response/
https://www.walkthrus.co.uk/
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
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vocabulary building.  For in-class 
use and home-learning. 

Introduce Extended Thinking 
curriculum for Yr 7 & 8 to develop 
oracy skills, wider understanding of 
language and cultural capital 

Guildford Press, 2008 
www.readingwise.com 

https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/literacy-
ks3-ks4 

 

EEF Tool kit (2021); 

Reading comprehension strategies +6 months 

Small group tuition +4 months 

Use of assessments to address 
learning gaps and review the 
curriculum. 

Implementation of standardised 
assessment such as NGRT baseline 
assessments. Introduction of 
reviewed cross curricular 
assessment cycle. 

To enable 

• Student feedback 

• Adjustments to curriculum 
content. 

• Create REACT periods for 
reteaching of concepts/ topics, 
to identify targeted academic 
support. 

Standardised tests can provide reliable insights 
into the specific strengths and weaknesses of 
each student to ensure they receive the correct 
additional support through interventions or 
teacher instruction. Supporting Evidence 

 

https://educationendowmentfoundation.org.uk/s

upport-for-schools/school-planning-support 

 

1, 2, 6 

 

 

 

 

 

 

 

 

 

 

http://www.readingwise.com/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.gl-assessment.co.uk/case-studies/using-gl-assessment-data-with-educators-and-leaders-to-drive-high-achievement/
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support
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Targeted academic support (for example, tutoring, one-to-one support structured 

interventions and school led tutoring)  

Budgeted cost: £179,506 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

High Quality evidence based 
targeted support for vocabulary 
acquisition, phonics, reading 
fluency and reading 
comprehension: 

Read Wise - online programme 
targeting improving reading 
comprehension 

Phonics: Sounds-write intervention 
for pupils in Years 7 and 8 with 
reading ages of <10 years.   

Reading Fluency: Reading prosody 
intervention for pupils in Years 7 
and 8 with reading ages <10 years 

Comprehension:  Comprehension 
intervention for pupils in Years 7 
and 8 with reading ages <10 years.   

Reading for Pleasure:  Specific 
support for Pupil Premium Pupils in 
Years 7 and 8 who are not engaging 
with Accelerated Reader 

EEF Tool kit (2021) reports; 

Reading comprehension strategies +6 
months 

https://www.gov.uk/government/publications

/choosing-a-phonics-teaching-

programme/list-of-phonics-teaching-

programmes 

https://www.sounds-write.co.uk/ 

HGFL recent and ongoing research into how to 

improve comprehension through increased 

Reading Fluency and better prosody. 

https://www.hertsforlearning.co.uk/teaching-

and-learning/research-projects/english-

research-projects/ks2-reading-fluency-project 

Designed with EEF recommendations at the 

heart:  core reading comprehension 

strategies. 

https://educationendowmentfoundation.org.

uk/education-evidence/teaching-learning-

toolkit/reading-comprehension-strategies 

Clark and Rumbold, 2006 

https://eric.ed.gov/?id=ED496343 

1, 3, 4, 6 

Additional Interventions 

Programme of interventions and 
associated resources for 
disadvantaged students identified 
to be in most danger of 
underachievement. 

Examples: 

• Tutoring 

• Directed Study Group 

• Cohort 25 

 

Targeted small group and one-to-one 
interventions have the potential for the 
largest immediate impact on attainment.  

Intensive individual support can support 
student learning. Research shows this is 
most likely to be impactful if provided in 
addition to and explicitly linked with 
normal lessons.  

Supporting resources: 

1, 2, 3, 5, 6 

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes
https://www.sounds-write.co.uk/
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://eric.ed.gov/?id=ED496343
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The EEF Toolkit has a strand on one to 
one tuition and small group tuition. 

https://educationendowmentfoundation.org
.uk/education-evidence/teaching-learning-
toolkit/one-to-one-tuition  

Alternative Curriculum/ 

Provision for Inclusion 

Support small groups of 
educationally vulnerable students to 
able to access the curriculum or 
who are at risk of becoming school 
refusers. 

Examples: 

 

• Appointment of Inclusion and 
Engagement Manager. 

• Adaptations to curriculum 
Pathways to meet the needs of 
all students. 

• DELL Provision 

 

Small group tuition enables the teaching to 
focus exclusively on a small number of 
learners, often these are lower attaining 
learners, those who are falling behind. 

 

https://educationendowmentfoundation.org
.uk/education-evidence/teaching-learning-
toolkit/small-group-tuition  

1, 2, 3, 4 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £25,379 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Parental Engagement.  

Working positively and closely as 
partners in learning with 
parents/carers, collaborating to 
support students individual 
needs/family needs.  

Levels of parental engagement are 
consistently associated with improved 
academic outcomes. Supporting resources:  

• The EEF Toolkit has a strand on parental 
engagement.  

• The EEF guidance report on ‘Working with 
Parents to Support Children’s Learning’ 
offers practical approaches and insights for 
communicating and supporting parents. 

https://educationendowmentfoundation.org
.uk/education-evidence/teaching-learning-
toolkit/parental-engagement 

1, 2, 3, 5 

Attendance Embedding principles 
of good practice set out in DfE’s 
Improving School Attendance 
advice.  

The NFER research study Being Present: the 
Power of Attendance and Stability for 
Disadvantaged Pupils (nfer.ac.uk) supports 
our own data in finding absence to have a 
detrimental effect on KS4 outcomes. 

1, 2, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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https://educationendowmentfoundation.org
.uk/education-evidence/teaching-learning-
toolkit/parental-engagement 

Extra-Curricular Provision. 

Disadvantaged students’ 
participation in Character clubs and 
subsidised trips encouraged, 
enabled and monitored.  

Extracurricular activities help with building 
character, skills and behaviour. In addition 
they are important for health and wellbeing. 
EEF tool kit reports +2 months benefit from 
both arts and sports participation. 

https://educationendowmentfoundation.org
.uk/education-evidence/teaching-learning-
toolkit/arts-participation 

2, 3, 4 

Improve meeting students’ 
physiological and safety needs, in 
order to provide care and enable 
connection with learning. 

 

 

 

 

Extended school time encompasses 
purposeful changes to the school day or the 
school calendar. This can extend upon core 
teaching be led by well-qualified and well-
trained staff. Supporting resources: 

 • The EEF Toolkit has a strand on extending 
school time, summer schools, and 
homework. 

There is some evidence that providing free, 
universal, before-school breakfast clubs can 
benefit pupils, by preparing children for 
learning or supporting behaviour and school 
attendance. Supporting resources:  

• The EEF has independently evaluated the 
Magic Breakfast programme. 

https://educationendowmentfoundation.org
.uk/projects-and-evaluation/projects/magic-
breakfast 

1, 2, 3,  

Establishing a whole school rela-
tional and restorative culture to: 

• Support inclusion and integra-
tion into high quality teaching, 

• Implement behaviour routines 
positively and consistently 

• Create opportunities for positive 
relationships between adults 
and students. 

• Support individual social, emo-
tional and behavioural needs to 
support learning. 

• Working towards Beacon School 
R&R status in partnership with 
DCC EP and SEMH service. 

A whole-school approach to relational and  
restorative practice developed to improve 
positive classroom relationships. Monitoring 
the impact of this carefully. Supporting re-
sources: 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/behaviour-interventions 
includes 6 recommendations to support 
evidence-informed decisions about behaviour 
strategies. 

The EEF Toolkit has a strand on social and 
emotional learning 
https://educationendowmentfoundation.org
.uk/education-evidence/teaching-learning-
toolkit/social-and-emotional-learning 

 

Effect sizes reported by Hattie (2016) show 
that reducing disruptive behaviour has an 
effect size of +0.32 and is likely to have a 
positive outcome on student outcomes. 

 

1, 2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Crisis Prevention Institute provides evidence-
based support for behaviour change, de-
escalation, and conflict resolution through 
relational and restorative approaches: 

https://www.crisisprevention.com 

 

https://www.devon.gov.uk/workforcedevelo
pment/devon-childrens-social-work-
academy/restorative-practice 

 

 

Total budgeted cost: £290,402 

 

https://www.crisisprevention.com/
https://www.devon.gov.uk/workforcedevelopment/devon-childrens-social-work-academy/restorative-practice
https://www.devon.gov.uk/workforcedevelopment/devon-childrens-social-work-academy/restorative-practice
https://www.devon.gov.uk/workforcedevelopment/devon-childrens-social-work-academy/restorative-practice
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Teaching Priorities: 

High-quality professional development was implemented in identified ‘Core 10’ evidence-based Teaching 

Walkthrus teaching strategies, across the curriculum, underpinned by Rosenshine’s Principles of 

Instruction. All teachers are well equipped to deliver a repertoire of evidence-informed strategies to 

support individual learners.  

The school continues to place an emphasis on Knowing our Students Well through delivery of Spotlights to 

understand the individual needs of our learners.  

Whole school Professional Development in strategies for explicit instruction in vocabulary development 

across the curriculum, supported by modelling of evidence-based approaches through Tutor Time 

vocabulary directed activities.  

Targeted Academic Support: 

A robust Targeted Academic Support suite was carefully designed and implemented both at universal and 

targeted provision with a positive impact on the progress of pupil premium students. A tiered-approach of 

academic tutoring, targeted pastoral support to meet individual need and directed learning support linked 

directly to the curriculum, was delivered. Early intervention regarding approaches to study skills was also 

implemented. Under-achieving students were identified, and personalised academic targets were set 

within a tight monitoring approach, led by tutors and heads of year, who carried out reviews on a cycle. 

School-led tutoring in Maths and English, as well as personalised weekly tutoring, has had evidence of 

success, particularly in English where the disadvantaged gap was positive.  

Disadvantaged Outcomes 2022 

Number Progress 8 English P8 Maths P8 Ebacc P8 Open P8 Attainment 8 

46 -0.07 0.2 0.05 -0.41 -0.06 4.6 

 

 

Wider Strategies: 

Our work with Devon County EP and SEMH Advisors as part of our journey to Beacon School Status has 

supported our development of Relational and Restorative Practice as the foundation of our behaviour 

approach. Our behaviour cycle is built on these principles, in part as a response to the impact of the 
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pandemic on student welfare, wellbeing and behaviour; we have seen a reduction in FTEs since the 

implementation of R&R. 

As a school which has achieved 100% Gatsby benchmarks for 3 years consecutively, we continued to 

expand provision for Disadvantaged learners. For example, a bespoke SEND Careers Fair in addition to 

whole school was targeted at students with SEND, disadvantaged and educationally vulnerable students, 

alongside parents, to enable individual and more personalised careers advice.   

Meetings, held monthly, between PP Lead and Attendance & Parent Support Officer enabled early 

identification of students with attendance/punctuality concerns, resulting in communication with students 

and parents; opportunities to seek understanding of barriers and overcome them, were taken to reduce 

risk of ‘persistent’ absence. Attendance continues to be a challenge post-pandemic. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

Seneca Seneca Learning 

Class Charts Edukey 

Provision Map Edukey 

GCSE Pod Access 

CATs/NGRT GL Assessment 

4Matrix New Media Learning 

ClaroRead Claro software 

AB Tutor AB Tutor 

Classroom Cloud Net Support 

Sparx Sparx 

Teaching WALKTHRUS John Catt 

 

Glossary 

 

Abbreviation Meaning 

AFC Adopted from care 
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SC Service child 

PP Pupil Premium 

EEF Education Endowment Fund 

CPD Continuing professional development 

KS3 Key Stage 3 

KS4 Key Stage 4 

CPI Crisis Prevention Institute 

TAFCo Team around the family coordinator 
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